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	Course:
	Teaching English to Pre-teens and Teens (TEPT)

	Instructor(s):
	Celeste Scholz, Cevia Yellin

	Last updated:
	November 4, 2013


Course Overview
Educators in this course who work with pre-teens (ages 10-12) and teens (ages 13-18) will learn how to motivate these age groups by designing collaborative projects that involve topics critical to 21st-century learners.  Student-centered practices and opportunities to introduce student choice in the EFL classroom will be modeled and applied in this course.  Participants will learn how to identify, evaluate, and apply a wide variety of age-appropriate materials and how to develop students’ language and critical thinking skills through project-based learning and collaborative problem-solving experiences.  Thematic topics may include:
· My planet/my life: environmental issues

· My friends/my community/my world: tolerance, diversity, and bullying

· My future/my way: work-readiness, entrepreneurship, and service learning with a review of case studies of teens that have made a difference in their communities
Prerequisites

Candidates should be highly motivated in-service EFL educators at the secondary level (middle school and high school), teacher trainers or ministry officials who are both dedicated to their own professional development and willing to share their knowledge with colleagues. In addition, they should: 
· Have high intermediate to advanced level English language proficiency in all skill areas (approximately 525 TOEFL), particularly reading and writing. This is an advanced level course with a demanding reading and writing load. Participants should be prepared to work in great depth on this topic and apply new knowledge to local curricula, units, and lessons.

· Have access 4-5 times per week minimum to reliable computers with high-speed Internet; expect to spend a minimum of 8-10 hours each week on coursework.

· Have basic technology skills for email, the Web (e.g., searches, downloads, uploads, managing of course logins/passwords) and file management (e.g., PDF, MS Word, Excel).

Course Learning Objectives
By the end of this course, participants will be able to the following:
· Identify, analyze and effectively apply strategies for motivating and managing classroom-based language activities for pre-teens and teens that address specific language learning objectives within the four skill areas.

· Evaluate a wide variety of projects according to a set of criteria based upon the principles of Project- Based Learning and its application to English Language teaching.
· Design and develop a project-based learning experience, corresponding lesson plans, and a sample end-product which would be appropriate for pre-teens and teens in a specific local context with clearly articulated language learning goals and appropriately aligned assessment tools.

· Develop themselves professionally in the field of TEPT by participating in the new E-teacher online networking community and preparing materials to share in their local community of peers, parents and other professionals.

Description of Final Project

E-teacher participants will work together in a small group to select a project that their students will produce in groups. Each group of E-teacher participants will design a cohesive unit of lessons around their students’ production of that project. Individually, each E-teacher participant will make a sample of the product that she, as the teacher, could use to show her own students as an example.
Grading Criteria and Requirements for Certificate of Completion 

E-Teacher participants must complete the course project per above and all other assignments with a score of 70% or higher to receive a passing grade for the course and a Certificate of Completion. This course is equivalent to 10 Continuing Education Units (CEUs) or 100 hours of Instruction.
Following is a description of the grading criteria for this course. 
	Percentage
	Task or Assignment

	70%
	Participation in weekly discussions

	30%
	Final Project


Participants will be required to:

· Complete all reading assignments.

· Participate in weekly online discussions by posting thoughts and reflections about the readings and commenting on the posts of other course participants in the Projects and Skills forum.

· Create and/or describe classroom language learning activities that demonstrate the practical application of the theory and best practices found in the course readings, and post them to the online discussion in the Projects and Skills forum.

· Review and evaluate published project-based learning examples and post their evaluations in the Projects forum.

· Work collaboratively with a small group of course participants to complete a final project of a project-based learning experience, by defining an age group and theme, and developing objectives, lesson plans and assessment activities related to the selected project theme.

· Review the final projects of other groups and give meaningful feedback at both the first draft and final stages.

Participants each receive an overall percentage score and grade for this class based on work in three areas: 

Discussion activities, totaling 70%; Participation in asynchronous weekly discussions, including the posting of local challenges related to working with pre-teens and teens, and helping others find solutions to their challenges; Contribution to an archive of activity suggestions/examples that match the skills and methods presented in the course. 

Group Project, totaling 30%; Completion of a collaborative final project demonstrating the application of the course concepts to practical classrooms situations, including an individually produced example of the project’s product.
Weekly Syllabus

	Week
	Topics/ Themes
	Learning Objectives
	Readings/Resources
	Tasks/Assignments

	01
	· Introductions.
· Understanding and Teaching Generation Y; Project Work.
· Orientation to Course Website on Blackboard.
	· Explain reasons why teachers avoid projects.
· Identify strategies for teaching Generation Y.
· Understand how to use the course website.
	· Macmillan English Campus. (n.d.). Avoiding projects, One Stop English. Retrieved from http://www.onestopenglish.com/teenagers/projects/
avoiding-projects/

· Reilly, P. (2012). Understanding and teaching generation Y. English Teaching Forum, 50(1), 2-11. Retrieved from http://americanenglish.state.gov/files/ae/resource_files/50_1_3_reilly.pdf


	· Post to discussion: Self-introduction from each participant.

· Post to discussion: Describe barriers to project work in the classroom and suggest ways to overcome them; describe challenges you’ve experienced teaching Gen Y and suggest new strategies you might try.


	02
	· Project-based Learning Essentials.
· Team-building.
	· Describe eight essential qualities of meaningful project-based learning.
· Identify strategies for effective team-building.

	· Larmer, J. and Mergendoller, J. (2010). Eight essentials for project-based learning. Educational Leadership, 68(1) 34-37. Retrieved from http://www.bie.org/images/uploads/useful_stuff/
8_Essentials_article_small_file_size_Oct2012version.pdf

· Hittie, M. (2000). Building community in the classroom. Retrieved from http://www.wholeschooling.net/WS/WSPress/
CommBldgMH.pdf

· Coffey, H. (n.d.) Cooperative learning. Retrieved from University of North Carolina at Chapel Hill, Learn NC website:  http://www.learnnc.org/lp/pages/4653?ref=search
	· Complete Intellectual Property training (in quiz format) and repeat until 80% or greater is achieved.
· Post to discussion: Describe the qualities of meaningful projects and discuss how projects you have done might exemplify them; explain strategies for team-building in the classroom and describe ones you would like to try in the future.


	03
	· Evaluate Published Projects.
· Twenty-first Century Learning Environments. 
	· Review and evaluate published projects for 3 PBL essentials: 21st century skills, revision and reflection, public audience. 

· Identify student- and teacher-centered strategies.
· Explain how technology could be integrated in teacher- and student-centered strategies.
	· Westbrook, F. (2010). Create your own sporting event. English Teaching Forum, 48(1), 44-52. Retrieved from http://americanenglish.state.gov/files/ae/resource_files/10-48-1-g.pdf

· Kirschenmann, F. (2009). Cultural crossroads: Hawaii and beyond. English Teaching Forum, 47(1), 50-56. Retrieved from http://americanenglish.state.gov/files/ae/
resource_files/09-47-1-h.pdf
· Smaldino, S., Lowther, D., and Russell, J. (2012). Achieving  21st century learning environments. In Instructional Technology and Media for Learning (10th ed., pp. 69-84). New York: Pearson.

· Buck Institute for Education. (2013). Project design rubric. Retrieved from http://images.bie.org/uploads/useful_stuff/
Project_Design_Rubric_FINAL20131.pdf
	· Post to discussion: Evaluate and rate one published project for three criteria of the adapted Project Design rubric (21st century skills, revision and reflection, public audience) and explain how you could adapt and/or improve it for your setting; explain how you use teacher- and learner-centered strategies and suggest other strategies you might try in the future.


	04
	· Setting Goals and Objectives.
· Teaching Speaking and Listening. 
	· Identify components of ABCD Objectives and their relationship to learning outcomes.
· Analyze principles for the teaching of listening and speaking.
	· Smaldino, S., Lowther, D., and Russell, J. (2012). The ABCDs of well-stated learning objectives. In Instructional technology and media for learning (10th ed., pp. 42-43). New York: Pearson.

· Bixler, B. (2007, December 17). Writing objectives. Retrieved from http://ets.tlt.psu.edu/learningdesign/objectives/
writingobjectives/

· Bixler, B. (n.d.). The ABCDs of writing instructional objectives. Retrieved from http://www.personal.psu.edu/bxb11/Objectives/
ActionVerbsforObjectives.pdf
· Bailey, K. M. (2003). Speaking. In D. Nunan (Ed.), Practical English language teaching (1st ed., pp. 54-58). New York: McGraw-Hill.

· Helgesen, M. (2003). Listening. In D. Nunan (Ed.), Practical English Language Teaching (1st ed., pp. 26-35). New York: McGraw-Hill.
	· Post to discussion: Explain applications of principles for teaching listening and speaking to current teaching context; create ABCD objectives based on readings/ examples/classroom experience, then evaluate/give feedback on classmates’ objectives using a checklist of criteria (related to Audience, Behavior, Conditions, Degree).


	05
	· Evaluate Published Projects with an Oral Focus.
· Assessment and Evaluation.
	· Review and evaluate published projects for 3 PBL essentials: content and assessment, voice and choice, need to know.
· Explain steps needed to involve students in designing scoring rubrics.

	· Educator's guide to the My Hero Project. (2013). Retrieved from: http://myhero.com/natework/MY HERO Educators Guide 2012.pdf
· PopuLLar teacher guide - Motivating secondary school students to learn languages with relevant media. (2013). Retrieved from http://www.popullar.eu/files/PopuLLar-How-to-Use-the-Project-for-Teachers.pdf
· Litz, D. (2007). Student-directed assessment in ESL/EFL: designing scoring rubrics with students. The Internet TESL Journal, XIII(11), Retrieved from http://iteslj.org/Lessons/Litz-StudentDirectedAssessment.html
	· Post to discussion: Evaluate and rate one published project for three criteria of the adapted Project Design rubric (content and assessment, voice and choice, need to know) and explain how you could adapt and/or improve it for current teaching setting; describe how you involve learners in designing scoring rubrics and explain your future plans with this activity.


	06
	· Midterm Check of Final Project.
· Error Correction and Feedback.
	· Give formative feedback on two group projects (drafts) from classmates in other groups.
· Analyze principles for error correction.

	· James, C. (1998). Errors in language learning and use: Exploring error analysis (pp. 249-256). Essex, England: Pearson Education Limited.
	· Post to discussion: Evaluate and provide constructive comments on two projects from other groups; explain applications of principles for error correction to current teaching context.


	07
	· Evaluate Online e-Pal Projects.
· Teaching Reading and Writing.
	· Review and evaluate published projects for 3 PBL essentials: Content and assessment, driving question, in-depth inquiry.
· Analyze principles for the teaching of reading and writing.

	· ePals Celebrate! Holidays and festivals around the world. (2013). Retrieved from https://images.epals.com/holidays/
Holidays Around the World Unit Plan.pdf
· Tsoying Senior High School. (2013).  Live, write and learn: Cross-cultural pen pal exchange project. Retrieved from http://english.tyhs.edu.tw/xoops/html/tyhs/
101awards/01.pdf
· Anderson, N. (2003). Reading. In D. Nunan (Ed.), Practical English language teaching (1st ed., pp. 70-78). New York: McGraw-Hill.

· Sokolik, M. (2003). Writing. In D. Nunan (Ed.), Practical English language teaching (1st ed., pp. 92-99). New York: McGraw-Hill.
	· Post to discussion: Evaluate and rate one published project for three criteria of the adapted Project Design rubric (content and assessment, driving question, in-depth inquiry) and explain how you could adapt and/or improve it for your setting; explain applications of principles for teaching reading and writing to current teaching context.

	08
	· Use of Music and Games.
· Teaching Grammar and Vocabulary.
	· Describe a variety of ways to use songs and games in the classroom.
· Examine common myths in the teaching of 2nd language vocabulary and compare to classroom experiences.
· Explain how the “theory of noticing” supports grammatical competency.
	· Deubel, D. (2013). English Central. 50 ways to use music and song in the classroom. Retrieved from http://community.eflclassroom.com/profiles/blogs/50-ways-to-use-music-and-song-in-the-classroom
· Macmillan English Campus (n.d.) Teenager games. One Stop English. Retrieved from http://www.onestopenglish.com/teenagers/skills/
games/
· Folse, K. S. (2004). Myths about teaching and learning second language vocabulary: What recent research says. TESL Reporter, 37(2), 1-13. Retrieved from https://ojs.lib.byu.edu/spc/index.php/TESL/article/
download/3794/3540

· Noonan III, F. J. (2004). Teaching ESL students to "notice" grammar. The Internet TESL Journal, X(7), Retrieved from http://iteslj.org/Techniques/Noonan-Noticing.html
	· Post to discussion: Explain how you could use songs and games in future classes; explain best practices for teaching vocabulary in current teaching context; formulate ideas on how to incorporate the “theory of noticing” in grammar instruction.


	09
	· Learning Styles.
· Multiple Intelligences.
	· Describe a number of ways to categorize learning styles.
· Identify ways of incorporating multiple intelligences in project work.
	· Putintseva, T. (2006). The importance of learning styles in ESL/EFL. The Internet TESL Journal, XII(3), Retrieved from http://iteslj.org/Articles/Putintseva-LearningStyles.html
· Bas, G. (2008). Implementation of multiple intelligences supported project-based learning in EFL/ESL classrooms. Karen's Linguistics Issues, September, Retrieved from http://files.eric.ed.gov/fulltext/ED503870.pdf

	· Post to discussion: Explain how learning styles are organized in various models; describe how you might incorporate learning styles in future project work.


	10
	· Wrap-up in Discussion
· Turn in Final Projects.

	· Identify effective peer review methods. 

· Review final projects from classmates in other groups.
	· Final versions of group projects are due.
	· Post final project to discussion: Upload final draft of Unit Plan and complete final round of peer feedback to other groups.
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