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	Last updated:
	November 4, 2013


Course Overview

This online course will develop participants’ skills in designing, implementing and evaluating English for Specific Purposes (ESP) courses based on best practices in the field. Because the foundation of this course is in best practices, new and experienced ESP practitioners are welcome from all areas of the field. 

Some course participants may be addressing the needs of learners who need English for Academic Purposes (EAP) for courses in specific content areas in universities. These courses in specific content areas would be taught using English as the medium of instruction, so an EAP course is needed to assist the learners with the English language. 

Other course participants might be focused on English for Occupational Purposes (EOP) courses in the business sector (or another field) that are intended for pre-experienced learners (hoping to enter the workforce soon) or experienced learners (already in the workplace) who need English as a tool for their job. 

Regardless of which ESP target learner population is the focus (EAP or EOP), the target learners are usually adults with an intermediate (or above) level of English. 

The course will also address the need for training in English for Specific Purposes to promote education and economic development at the local and national levels.
Prerequisites

Candidates should be highly motivated in-service EFL educators, teacher trainers or ministry officials who are both dedicated to their own professional development and willing to share their knowledge with colleagues. In addition, they should: 

· Have high intermediate to advanced level English language proficiency in all skill areas (approximately 525 TOEFL), particularly reading and writing.

· Have access 4-5 times per week minimum to reliable computers with high-speed Internet; expect to spend a minimum of 8-10 hours each week on coursework.

· Have basic technology skills for email, the Web (e.g., searches, downloads, uploads, managing of course logins/passwords) and file management (e.g., PDF, MS Word, Excel).
· This course is intended for EFL educators of teens and adults only. (Please, no educators of young learners or primary level students!)
Course Learning Objectives
· Differentiate between ESP and English for General Purposes (EGP).

· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.

· Evaluate the effectiveness of their current materials and methods.

· Locate high quality sources of authentic materials on the Internet and in their own communities to further the development of key professional communication skills and content knowledge.

· Adapt authentic texts and select teaching points for their learners.

· Create a personalized "ESP Toolkit" – a folder on their own computers or flashdrives for documents and resources useful for creating and delivering their own ESP course.

· Create an initial needs assessment for a specific target learner population.

· Communicate more effectively in English by having participated in course activities.

· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
In the near future after having taken this course, participants should be able to:

· Provide effective EAP and VESP courses for pre-experience learners taking courses in university departments and vocational / technical schools.

· Respond to the needs of the business/professional community through designing EOP courses that benefit the learners, local communities, and the national workforce.

Description of Final Project

All 10-week E-Teacher courses require participants to complete a final project with a score of 70% or higher. Following is a short description of the project for this course. Participants will create an initial Needs Assessment (NA) for a specific target learner population of their choice. They will reflect on this NA and the challenges they anticipate, as well as possible ways to overcome those challenges. This will be due in Week 8 of the 10-week course.
Grading Criteria and Requirements for Certificate of Completion 

E-Teacher participants must complete the final project per above and all other assignments with a score of 70% or higher to receive a passing grade for the course and a Certificate of Completion. This course is equivalent to 10 Continuing Education Units (CEUs) or 100 hours of Instruction.
Following is a description of the grading criteria for this course. 

	Percentage
	Task or Assignment

	40%
	Online Discussions

	40%
	Weekly Tasks

	20%
	Final Project


Participants will be required to actively participate by the posted deadlines each week. Participating means not only posting answers to given prompts, but also interacting substantively with online colleagues in each of our discussion and task threads for the week. 

Weekly Syllabus

	Week
	Topics/

Themes
	Learning Objectives
	Readings/Resources
	Tasks/Assignments

	01 
	· Orientation to Course.
· Introductions and Getting to Know Others in the Class.
	· Differentiate between ESP and English for General Purposes (EGP).
· Communicate more effectively in English via a discussion board.
· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Evaluate the effectiveness of their current materials and methods.
	· Course description.
· How to navigate on Blackboard (Bb).
· Grading instructions, details, and guidelines.
· Westerfield, K. (2012). Making significant progress in English communication with ESP and intensive English programs. English Career, 41, 46-51.

	· Explore the course site and readings associated with the procedure of the course.
· Introduce yourself and your language context.
· Analyze your context with regards to the definition of ESP, English for Academic Purposes (EAP), and English for Occupational Purposes (EOP).
· Complete a quiz about how to properly cite sources when posting.
· Complete an informative survey about specific context.

	02 
	· ESP vs. English for General Purposes (EGP), an Overview of the field.
· The “Circles Of Impact” from ESP.
	· Differentiate between ESP and English for General Purposes (EGP).
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Evaluate the effectiveness of their current materials and methods.
	· Smoak, R. (2003). What is ESP? English Teaching Forum, 41(2). pp. 22-27. Retrieved from  http://americanenglish.state.gov/resources/english-teaching-forum-2003-volume-41-number-2
· Orr, T. (2002).  Introduction. In English for specific purposes (pp. 1-2). Alexandria, VA: TESOL. 

· Knight, Lomperis, A., van Naerssen, M. & Westerfield, K. (2010). Paper delivered at the International Teachers of English to Speakers of Other Languages Convention, Boston, MA. 

· Friedenberg, J., Kennedy, D., Lomperis, A., Martin, W., & Westerfield, K. (2003). Effective practices for workplace language training providers. Alexandria, VA: TESOL. (Please note that various chapters from this text are used throughout the course.) 

	· Reflect on an overview of selected Best Practices to be covered in this course.
· Reflect on Smoak’s article in relation to your own teaching.
· Reflect on the impacts of ESP in your region.
· Select an ESP target learner population to focus on during this 10-week course.

	03 
	Needs Assessment Phase: 

· Target Situation Analysis (TSA).
·  Context Analysis (CA).
· Present Situation Analysis (PSA).
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Evaluate the effectiveness of their current materials and methods.
	· Westerfield, K. (2010). An Overview of needs assessment in English for specific purposes. Handout from the Best Practices in ESP E-Teacher Course. University of Oregon. 

· Rodriguez, X. 2006. IMPACT: An English for occupational purposes model designed for workplace language training in Costa Rica. Revista Communicacion, 15(1), 26-36.

· Kaur, S. (n.d.) ESP course design: Matching learner needs to aims. Retrieved from http://www.esp-world.info/Articles_14/
DESIGNING%20ESP%20COURSES.htm
· Various sample ESP course questionnaires and surveys.
	· List goals for your ESP target learner population.
· Reflect on the parts of a Needs Assessment (NA) and how it relates to what you do now.
· Examine example surveys and modify them to meet your specific needs for your NA.
· Reflect on how one author matched learner needs to goals of an ESP course.

	04 
	Curriculum Design Phase I: 

· Creating Course Objectives.
· Communicative Competence.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Evaluate the effectiveness of their current materials and methods.
	· Graves, K. (2000). Designing language courses: A guide for teachers (pp. 75-79, 260). Boston, MA: Heinle & Heinle. 

· Penn State Learning Design Community Hub. (2007).  Writing Objectives. Retrieved from http://ets.tlt.psu.edu/learningdesign/objectives/writingobjectives.
· Overbaugh, R. and Schultz, L. (n.d.) Old Dominion University. Bloom’s Taxonomy- New Version.  Retrieved from  http://www.odu.edu/educ/
roverbau/Bloom/
blooms_taxonomy.htm
	· List measureable behaviors that will lead to one chosen course goal (first step in creating course objectives).
· Complete a chart with examples of measurable behaviors that fit with each of the four communicative competences. Two example ESP target learner populations are given.
· Reflect on the difference between goals and objectives and relate the article to your own experiences.

	05 
	Curriculum Design Phase II:

·  Sequencing Goals.
· Creating a Syllabus.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Evaluate the effectiveness of their current materials and methods.
	· Dudley-Evans, T. & St. John, M. (2010). Developments in English for specific purposes: a multi-disciplinary approach. (pp. 145-169). Cambridge, UK: Cambridge University Press. 

· Jureckov, A. (1998). Toward more reality and realism in ESP syllabuses. English Teaching Forum, 36(2), 43. 
	· Reflect on the concept of recycling content in an ESP course. When is it appropriate?

· Sequence course goals in a rational way.
· Analyze your current syllabus and reflect on ways it can be improved.

	06 
	Materials Development Phase I: 

· Adapting and Selecting Teaching Points from Authentic Texts.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Evaluate the effectiveness of their current materials and methods.
· Locate high quality sources of authentic materials on the Internet and in their own communities to further the development of key professional communication skills and content knowledge.
· Adapt authentic texts and select teaching points for their learners.
	· Jordan, R. (1997). English for academic purposes: A guide and resource for teachers (pp. 113-114). Glasgow, UK: Cambridge University Press. 

· Lists of possible podcasts and Internet resources for authentic materials.
	· Distinguish between authentic and non-authentic materials and ranks them in order of their usefulness for a given target learner

· Reflect on current materials and how they can be improved for ESP

· Search the Internet for authentic materials that will be useful with your ESP target learner population

· Work on Final Project.


	07 
	Materials Development Phase II: 

· Genre Analysis of Authentic Texts.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
	· Millar, D. (2011). Promoting genre awareness in the EFL Classroom. English Teaching Forum, 2, 2-15.

· Various authentic materials used for analysis.
· National Capital Language Resource Center. (2004).  The essentials of language teaching. goal: Communicative competence. Retrieved from http://www.nclrc.org/essentials/goalsmethods/goal.htm

	· Complete a genre analysis of two authentic texts.
· Work on Final Project.


	08 
	Implementation 
Phase I: 

· Lesson Planning and Activities for Specific ESP Learners.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Locate high quality sources of authentic materials on the Internet and in their own communities to further the development of key professional communication skills and content knowledge.
· Adapt authentic texts and select teaching points for their learners.
	· Sample units taken from various ESP textbooks—used for analysis.
· Bartoshesky, A., Chamot, A.U., Foster, C., Gonglewski, M., and Keatley, C.  Developing autonomy in language learning: Learning strategies instruction in higher education. (n.d.) Retrieved from http://www.nclrc.org/guides/
HED/

	· Work on Final Project.
· Evaluate a sample unit from an ESP textbook.
· Create instructional activities to accompany an authentic text.


	09 
	Implementation Phase II: 

· Formative and Authentic Assessment.

· Task-based Lessons.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships

· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
The Final project is connected with these course objectives:
· Respond to the needs of the business/professional community through designing EOP courses that benefit the learners, local communities and the national workforce.
· Provide effective EAP courses for pre-experience learners taking courses in university departments.
· Create an initial Needs Assessment for a specific target learner population.
	· Lytovchenko, I. (2009). How to make upper-level university English classes more interactive. English Teaching Forum, 2, 24-29.

· Garrison, C., & Ehringhaus, M. (2007). Formative and summative assessments in the classroom. Retrieved from http://www.amle.org/
Publications/WebExclusive/
Assessment/tabid/1120/
Default.aspx
· Mueller, J. (2012). Authentic Assessment Toolbox.  Retrieved from http://jonathan.mueller.faculty.
noctrl.edu/toolbox/

	· Submit Final Project.
· Explain how formative assessment and task-based instruction can be used in an ESP course for your target learner population.
· Create an authentic assessment to measure established ESP objectives.

	010 
	· Reflection and 
Wrap-up.
	· Gain support and inspiration from a collaborative network of ESP practitioners through new friendships and stronger professional relationships.
· Recognize best practices in ESP for course needs analysis, curriculum design, materials development, delivery, and evaluation.
· Evaluate the effectiveness of their current materials and methods.
	· Felder, R. & Brent, R.  (2010). The ten worst teaching mistakes. Retrieved from http://www4.ncsu.edu/unity/
lockers/useres/f/felder/public/

· Strevens, P. (1988). The learner and teacher of ESP. In D. Chamberlain & R. Baumgardner (Eds.) ESP in the classroom: Practice & evaluation, ELT documents 128. Modern English Publications in Association with the British Council. 
	· Reflect on a list of common teaching mistakes.
· Evaluate your ESP course evaluation process according to Best Practices.
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