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	Course:
	Critical Thinking in Language Learning and Teaching (CT)

	Instructor(s):
	Agnieszka Alboszta, Nicole Eustice, Deanna Hochstein

	Last updated:
	November 4, 2013


Course Overview

This course is designed to introduce participants to and/or deepen their understanding of the theory and applied use of Critical Thinking principles and practices in the EFL classroom by engaging in a number of activities ranging from lively discussions to short exercises and collaboration on redesigning instruction. Innovations this year in the course include an overall deepening of student engagement in course content through the re-organization of course components plus the addition of new materials, reflective and collaborative activities. Ultimately, as a result of the changes, course participants have an even greater active learning experience and develop a greater level of autonomy.

Prerequisites

Candidates should be highly motivated in-service EFL educators, teacher trainers or ministry officials who are both dedicated to their own professional development and willing to share their knowledge with colleagues. In addition, they should: 

· Have high intermediate to advanced level English language proficiency in all skill areas (approximately 525 TOEFL), particularly reading and writing. This is an advanced level course with a demanding reading and writing load. Participants should be prepared to work in great depth on this topic and apply new knowledge to local curricula, units, and lessons.
· Have access 4-5 times per week minimum to reliable computers with high-speed Internet; expect to spend a minimum of 8-10 hours each week on coursework.

· Have basic technology skills for email, the Web (e.g., searches, downloads, uploads, managing of course logins/passwords) and file management (e.g., PDF, MS Word, Excel).

Course Learning Objectives
· Understand and explain critical thinking concepts and patterns.

· Identify and analyze teaching techniques and materials that support development of critical thinking in teaching and learning.

· Apply critical thinking to classroom teaching and materials development

Description of Final Project

All 10-week E-Teacher courses require participants to complete a course project with a score of 70% or higher. Following is a short description of the 4-part project for this course.

Part 1:  Analysis of a dilemma using the elements of thought and intellectual standards:  participants study an analysis in small groups and, in the following week, continue to work in small groups to generate their own analysis.

Part 2:  Designing a lesson plan to include more critical thinking instruction: participants work in pairs to design a lesson to include explicit critical thinking objectives and activities that support students’ use of various critical thinking strategies.

Part 3:  Designing assessment to measure critical thinking lesson objectives:  participants work in pairs to design assessment of the critical thinking students practice in the lesson plan (part 2)
Part 4:  Action plan which focuses on each participant’s goals to further critical thinking development/dissemination:  each participant draws up an action plan with 2-3 goals that illustrate his/her intentions related to developing his/her own CT skills and/or sharing the learning from this course with colleagues in their own educational setting and beyond.
Grading Criteria and Requirements for Certificate of Completion 

E-Teacher participants must complete the course project per above and all other assignments with a score of 70% or higher to receive a passing grade for the course and a Certificate of Completion. This course is equivalent to 10 Continuing Education Units (CEUs) or 100 hours of Instruction.
Following is a description of the grading criteria for this course. 

	Percentage
	Task or Assignment

	30%
	Online Discussions, Assignments, Exercises

	30%
	Weekly Tasks

	40%
	Course Project


Participants will be required to:

· Read assigned texts and submit at least two posts a week that demonstrate understanding of key concepts. A variety of discussion topics will be available each week on pedagogical issues, and practical teaching tips and techniques.

· Complete a series of weekly tasks. The work will be cumulative in the sense that it is all part of a term-long process, building toward the course project that consists of a course analysis, lesson plan, a unit plan, and an action plan.

· Reflect and give constructive feedback upon all components of each other’s course projects.

Participants each receive an overall percentage score and grade for this class based on work in three areas: online discussions (30% of the total grade), weekly tasks (30% of the total grade), and final project (40%). Instructors provide feedback in a combination of points and written comments.

Weekly Syllabus

	Week
	Topics/ Themes
	Learning Objectives
	Readings/Resources
	Tasks/Assignments

	01
	· Orientation, Introductory Discussions.
	· Gain familiarity with the Blackboard system.
· Build online community.
· Define critical thinking (CT) and its essential components.
	· Barry, V. (1984). Blocks to critical thinking. In Invitation to critical thinking (pp. 3-24). New York: CBS College Publishing.
· Schafersman, S. (1991). Definition of critical thinking. In Introduction to critical thinking. Retrieved from Google Docs, TinyURL http://tinyurl.com/CT-Schafersman
· Scriven, P., Paul, R., Elder, L., & Glaser, E. (2011). Defining critical thinking. Retrieved from http://www.criticalthinking.org/pages/defining-critical-thinking/766
· Paul, R., Elder, L. (2008). The essential intellectual traits. In Miniature guide to CT: Concepts & tools (pp. 13-15). Santa Rosa, CA: Foundation for Critical Thinking Press.
· Paul, R., Binker, A., Martin, D., &  Adamson, K. (1995). The interdependence of the traits of mind. In Critical thinking handbook: High school, a guide for redesigning instruction (pp. 54-55). Santa Rosa, CA: Foundation for Critical Thinking. 

	· Complete a “Participant Questionnaire” (which also checks comprehension of Course Description and other important start-of-course information provided on Blackboard site).
Participate in Discussions:

· Self-introduction.
· Compare /contrast own definition/explanation of critical thinking with those of experts in the field.
· Explore affective dimension of CT.

	02
	· Frameworks for Critical Thinking (CT).

· Course Project Part 1A: Studying an analysis that employs the Elements of Reasoning and Intellectual Standards.
	· Introduction to and study of a specific critical thinking framework.
	· Clark, D. Bloom's Taxonomy of learning domains. (1999).  Big Dog and Little Dog's performance juxtaposition. Knowledge Jump Production. Retrieved from http://www.nwlink.com/~donclark/hrd/bloom.html
· Krathwohl, D. R., Anderson, L. W.  (2010). Merlin C. Wittrock and the revision of Bloom’s Taxonomy. Educational Psychologist, 45, 64-65.  doi:10.1080/00461520903433562
· Paul, R. (1995). The four domains of critical thinking. In Willsen, J., Binker, A. J. A. (Eds.) Critical thinking: How to prepare students for a rapidly changing world (pp. 123-132). Santa Rosa, CA: Foundation for Critical Thinking.


	· Small groups study/make observations on an analysis that uses Dr. Paul’s elements of thought and standards.

· Discussion on Paul’s framework and Bloom’s taxonomy.

	03
	· Questioning and the Socratic Method.

· Course Project Part 1B: Create an Analysis.
	· Generate an analysis using Dr. Paul’s critical thinking framework.
	· CriticalThinking.org. (2011). Elements and standards learning tool. Retrieved from http://www.criticalthinking.org/courses/Elements_standards_model.cfm
· Ramsey, I., Gabbard, C., Clawson, K., Lee, L., & Henson, K. T. (2010). Questioning: An effective teaching method.  The Clearing House: A Journal of Educational Strategies, Issues and Ideas 69(9), 420-422.  Retrieved from doi:10.1080/00098655.1990.10114144
· Chuska, K.R. (2003). Why ask better questions and questions as motivators. In Improving Classroom Questions: A Teacher's Guide to Increasing Student Motivation, Participation, and Higher-level Thinking (pp. 5-24). Bloomington, Indiana: Phi Delta Kappa Educational Foundation.
	· Small groups generate an analysis using Dr. Paul’s intellectual standards.

· Discussion on questioning methods with a focus on deepening inquiry.

	04
	· Lesson Plans and Instructional Strategies.
· Curriculum Redesign to Include CT.

· CT Objectives.
	· Identify components of objectives and apply the ABCD method of objectives writing.

· Critique a lesson plan.
	· Heinich, R., Molenda, M., Russell, J. D.,  & Smaldino, S. E. (2002). The ABCD model for writing objectives. In Instructional media and technologies for learning (7th ed.). Upper Saddle River, NJ: Merrill-Prentice Hall.
· Rojas, V.P. (2001). A View from the foxhole: Elevating foreign language classrooms.  In Costa, L. A. (Ed.), Developing minds: A resource book for teaching thinking (pp. 326-331). Alexandria, VA: ASCD.

· Paul, R. (2011). Strategy list: 35 dimensions of critical thought. Retrieved from http://www.criticalthinking.org/pages/strategy-list-35-dimensions-of-critical-thought/466
· Paul, R. (1995). The art of redesigning instruction.  Retrieved from http://www.criticalthinking.org/resources/k12/the-art-of-redesigning-instruction.cfm

	· Small groups work to analyze formatting of objectives, their implied cognitive levels, and possible CT strategies.

· Individuals critique their own lesson plans in terms of its critical thinking  component.

	05
	· Preparing to Redesign Instruction to Include CT.

· Course Project, Part 2A: Incorporating CT into a Lesson Plan.
· CT self- assessment.

	· Design a lesson to incorporate explicit CT objectives and activities.
· Reflecting on evolution of understanding of CT.
	· Thompson, M. C. (2002). Vocabulary and grammar: Critical content for critical thinking. The Journal of Secondary Gifted Education,  13 (2). doi:10.4219/jsge-2002-367
· Cerbin, B. (2006). Several instructional techniques that make students’ thinking visible. Retrieved from http://lessonstudy.blogs.com/college/2006/06/
making_student_.html

· Duron, R., Limbach, B., Waugh, W. (2006). Critical thinking framework for any discipline. International Journal of Teaching and Learning in Higher Education 17 (2).  Retrieved from https://ucda.com/images/
UCDA_DES_2010_PROCEEDINGS_lo.pdf
· Tama, M. C. (June 1989). Critical Thinking: Promoting It in the Classroom. ERIC Digest. EricDigests.org.  Retrieved from http://www.ericdigests.org/pre-9211/critical.htm
	· Participants collaborate in pairs to identify appropriate critical thinking objectives and activities for a given lesson plan.

· Composing  substantive questions related to critical thinking theory and/or application based on reading thus far.
· Journal entry describing how understanding of CT has changed/developed so far.

	06
	· Peer Assessment.
· Peer Review.
· Course Project, Part 2B: Revising the Lesson Plan.
	· Formal peer review of lesson plans following specific criteria.
	· Moore, J. and Whitfield, V.  F. (2008). Musing: A way to inform and inspire pedagogy through self-reflection. The Reading Teacher, 61, 586–588. doi: 10.1598/RT.61.7.10

· Tice, J. (2004). Reflective teaching: Exploring our own classroom practice. Retrieved from http://www.teachingenglish.org.uk/articles/reflective-teaching-exploring-our-own-classroom-practice 

· Baume, D. (2012). Monitoring and evaluating teaching. Retrieved from http://www.brookes.ac.uk/services/ocsld/firstwords/
fw4con.html 

· Moskal, B. M. (2003). Recommendations for developing classroom performance assessments and scoring rubrics. Practical Assessment, Research & Evaluation, 8(14). Retrieved from http://pareonline.net/ 
	· Collaboration on lesson plan continues as revision and self-assessment.

· Formal peer assessment of lesson plans.

· Responding substantively to questions from Week 5 to further develop understanding of CT theory/application.


	07
	· Assessment (Formative, Summative).

· Course Project, Part 3A: CT assessment.
· Journal/Self-reflection.
	· Design lesson assessments that target/ measure CT development.
	· Barell, J. (2007). Assessment, application, and reflection. In Problem-based learning:  an inquiry approach,  (2nd ed) (pp. 152-164) Thousand Oaks, CA: Corwin Press.

· Garrison, C., & Ehringhaus, M. (2007). Formative and summative assessments in the classroom. Retrieved from http://www.amle.org/Publications/
WebExclusive/Assessment/tabid/1120/Default.aspx 

· Hall, R. (2011). Affective assessment: The missing piece of the educational reform puzzle. Delta Kappa Gamma Bulletin, 77(2), 7-10. Retrieved from http://www.dkg.org/site/c.meJMIOOwErH/b.5841719/k.DB95/Bulletin.htm 
	· Working with the same partner, participants design assessment of critical thinking in their lesson from week 5/6.
· Discussion on formative and summative assessment, current assessment practices and possible modifications.

· Reflection on lesson plan design collaboration.

	08
	· Constraints on Teaching CT.
· Student Self-assessment.
· Course Project, Part 3B: Redesigning a Unit Plan.
	· Provide appropriate and sufficiently detailed individual feedback on CT assessment.

	· Yang, S. (2009). Using blogs to enhance critical reflection and community of practice. Educational Technology & Society, 12(2), 11–21. Retrieved from http://www.ifets.info/ 
· Churches, A. (2008). Bloom’s Taxonomy blooms digitally. Retrieved from http://edweb.sdsu.edu/courses/
EDTEC470/sp09/5/bloomstaxanomy.html

	· Discussion on role of  technology in learning/teaching CT.
· Self-assessment of discussion contributions from previous week.



	09
	· Course Project, Part 4: Creating an Action Plan.

· Self-assessment and Reflection.

· Constraints on Teaching CT.
	· Devise personal/professional CT goals for the coming year.
	· Time-Management-Guide.com (2002). How to write an action plan. Retrieved from http://www.time-management-guide.com/plan.html
· Sparapani, E. (1998). Encouraging thinking in high schools and middle schools. The Clearing House, 71(5), 274-276. doi:10.1080/00098659809602722

· Paul, R. and Elder, L. (2006) Taking student limitations into account. Thinkers Guide Series 9, 34-35.

· van Gelder, T.  J. (2005). Teaching critical thinking: Some lessons from cognitive science. College Teaching, 53(1), 41-6. doi:10.3200/CTCH.53.1.41-48

· Cornbleth, C. (2001). Climates of constraint/restraint of teachers and teaching. In W. B. Stanley, (Ed.), Critical issues in social studies research for the 21st century. Greenwich, CN: Information Age.
	· Individuals elaborate plans to incorporate CT into their personal and/or professional lives over the coming year, giving specific information on resources, actions, timeframes, and potential obstacles.

· Discussion on constraints on teaching critical thinking and methods to overcoming them.


	10
	· Course Wrap-up.
	· Reflect on how understanding of CT has developed.
	· Critical thinking development: A stage theory. Retrieved from http://www.criticalthinking.org/pages/
critical-thinking-development-a-stage-theory/483 

· Kabilan, M. (2000). Creative and critical thinking in language classrooms. Internet TESL Journal, 6(6). Retrieved from http://iteslj.org/Techniques/
Kabilan-CriticalThinking.html 


	· Reflections on the course.
· CT self-assessment. 
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